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THE SOCIAL COGNITIVE LEARNING APPROACH
BACKGROUND

· Social cognitive learning theory: behaviour primarily learnt, focus: study of observable behaviour

· Differed to Skinner who strongly opposes mentalistic explanations in that they liberally use unobservable matters, such as thoughts, symbolic processes, expectations and convictions in explanation of behaviour
· Differ in their use of concepts originating in cognitive psychology, Gestalt psychology and phenomenology rather than psychoanalytical concepts
· Differ in regarding observational learning as most important method of learning and don’t view reinforcement as essential aspect of learning

· Basic points of departure correspond but use different concepts to convey thinking, and emphasis on carious aspects of behaviour differ

· Julian Rotter, Albert Bandura and Walter Mischel = most important figures in development of theory
THE VIEW OF THE PERSON UNDERLYING THE THEORY

· Balanced: not linked with any extreme or one-sided stand-point

· Behaviour: result of knowable causes (positivist approach); also acknowledges multiplicity of causes in individual and environment
· Considerable allowance made for individuals ability to influence their own behaviour and development (not environmental-determinism)
· The individual and situation regarded co-determinants of behaviour: capable of self-regulation but always in interaction with situation

· Central = interactional view/reciprocal determinism: behaviour determined by interaction of person, situation, behaviour occurring in situation
· Extreme behaviourists: organism produces behaviour on trial-error basis – selected/reinforced by environment ~ determined by factors beyond control
· Cognitive learning theorists: individuals are not passive but active participants who perceive and evaluate stimuli, strive toward goals and devise plans to achieve them, plan future behaviour and judge past, re-plan and change behaviour in light of self-evaluation

· MISCHEL: interactional point of view: behaviour can’t be predicted on basis of individuals measured characteristics as they are not fixed, and can’t be predicted on basis of situational characteristics either, as individuals react differently to same situation ~ conclusion: behaviour is not determined exclusively by either the individual or situation ~ it is the interaction between characteristics of individual and those of situation that determine behaviour in situation = theory of specificity

· BANDURA: reciprocal determinism: result of continuous interaction between personal, environmental and behavioural determinants (G = f(P x S x B))

· Response repertoire: every situation individuals have various behaviours at disposal ~ behaviour produced is result of interaction between:

· Nature of situation; learning experiences; expectations and goals; actual behaviour produced

· Human life more than matter of drive satisfaction ~ determine own lives and development (valuable and rewarding), within limits

· Humans basic motive: search for meaning in lives (similar to Frankl)
THE DYNAMICS OF THE PERSONALITY
The social cognitive view of motivation (BANDURA)
· Motivation: result of two processes: interaction and learning; motivated by interaction between individual and situation

	BANDURA’s argument

	· Rejects (logically and empirically) attempts to explain behaviour by referring to needs, drives and unconscious impulses – it rests on a circular argument: particular behaviour regarded as proof that corresponding need/drive exists ~ this need simultaneously used to explain fact that such behaviour occurs – can lead to discovery of unlimited number of drives which actually explain nothing ~ behaviour too complex to be explained with reference to few underlying drives

· Inadequate to try explain behaviour as product of environmental influences alone: no account for observed fact that behaviour persists over period in spite of environmental changes

	Concludes:

· Complex behaviour explained by taking account interaction between environment and cognitive processes such as thinking, interpretation of stimuli and expectations of future events

· Maintains behaviour motivated by probable results (by individuals’ expectations concerning results of their behaviour: valued benefits, no noticeable effects or feared disadvantages)

· Biological needs exist but more interest in complex interplay of cognitive processes whereby specific behaviour selected and how processes learnt


· People’s expectations concerning results of behaviour shaped mainly by two types of learning (which are not automatic result of environmental influences – individuals play active role through interpreting and evaluating):

1. Their experiences with regard to results of own behaviour

2. Observations of results of behaviour of others

· Behaviour motivated and regulated by expectations concerning external results and individual’s self-evaluation ~ individuals have standards against which evaluate own behaviour so that behaviour not determined only by immediate external circumstances or expected circumstances – behaviour remains consistent despite changing circumstances
· MISCHEL’s ideas about self-regulation fully accords with Bandura: ability to self-regulate and purposefully self-control is reflected in diverse concepts such as willpower, mastery, and competence, and in their psychological opposites such as helplessness and hopelessness – all involve volition (will) and deal with ability of individuals to self-regulate to increase mastery in light of particular goals

· Summary: social cognitive learning view of motivation is that to a great extent individuals, in interaction with situation, determine their own motivation, and that human behaviour is therefore determined by a large variety of different, individual motives
Person variables: the functioning of the person according to social cognitive learning theory
	ROTTER

	· Individuals develop generalised expectancies of behaviour results – multitude of individual differences

· Locus of control: extent to which others can be trusted/extent to which to which people perceive and internal/external point of control

· Internal locus of control: perceive whatever follows behaviour as result of own actions – can exercise control over attributes ~ associated with high achievement motivation
· External locus of control: outcome of behaviour depends on extraneous factors beyond their control ~ associated with people who are more readily influenced
· Can still use either in situations depending on past learning experiences


	BANDURA

	The self-reflective capability:

· Ability to have a self-image upon which to evaluate and reflect ~ self-efficacy: beliefs of capabilities to function effectively in given situation:
· Self-efficacy determines whether/not attempt made to deal with a situation

· Self-efficacy influences people’s choice of situations as they tend to choose situations in which they believe they will achieve success

· High self-efficacy: strongly motivated to be more persistent in attempting to take control of situation (produce more success experience and therefore further augment self-efficacy) than people who mistrust own capabilities (low self-efficacy) further reducing self-efficacy


Learning from the social cognitive learning perspective (BANDURA)
· All behaviour acquired through learning, except for a few reflexes
· Differences between the social cognitive and standard behaviouristically-oriented views on learning:
· Others: individual’s learn passively on basis of inputs from environment; SCLP: individuals are active participants who influence own learning

· Others: conditioning = only learning form; SCLP: 3 forms (direct learning, observational learning, learning through self-regulation)

· Others: learning always linked with reinforcement by external agent; SCLP: direct, vicarious and self-reinforcement:
	Direct reinforcement
	Vicarious reinforcement (observation learning)
	Self-reinforcement

	External  agent gives reward
	Witnessing another being rewarded for behaviour
	Reward own behaviour (proud)

	Direct punishment
	Vicarious punishment
	Self-punishment

	External agent subjects individual to painful or unpleasant stimuli
	Witnessing another being punished for behaviour
	Punish themselves (ashamed)


· 3 forms of learning:

	Direct experience

Operant/instrumental and classical/respondent
	· Behaviour determined by reward/punishment from external agent ~ learning and conditioning should not be thought of as automatic processes – cognitive processes play huge role in direct learning
· Other forms make greater impact on life

· People do not just produce behaviour but consciously think about outcome of behaviour – success of direct learning only occurs in conjunction with self-reward (self-reinforcement)

	Observational learning
	· Most important as many behaviours are complex and cannot be learnt by accident but by observation
· Does not occur automatically or consistently when someone observes model behaviour but can imitate when asked

· 3 aspects of observational learning: attention, retention and reproduction

· Social learning: all learning in which social and cognitive factors play role

· Important figures involved in observational learning: model (whose behaviour observed), observer, reinforcement agent (rewarding or punishing agent)
· Observational learning: behaviour of observer changes as a result of observing model’s behaviour – vicarious reward or punish – behaviour of model = modelling and observer = imitation (or counter-imitation)
Factors influencing observational learning:

Reciprocal learning: factors do not function in isolation but in the context of interaction between individual, situation and behaviour

1. The nature of the modelled behaviour: influence 3 aspects of observational learning, on context (motivation), information given in advance and moral values
2. Characteristics of model: age, sex, status and personality
3. Characteristics of observer: motivation, interests, values, self-confidence, opinions, intelligence and perceptions, personality and expectations
4. Results of model’s behaviour: vicarious outcomes (reward = imitation; punishment = counter-imitation) provide them with information which is interpreted and used in light of total situation and previous experience (plan own behaviour, reinforcement encourages imitation while punishment discourages it, model’s reaction to consequences of behaviour, consequences influence observer’s perception of model and reinforcing agent)
5. Self-efficacy: confidence in ability to reproduce behaviour

	Learning through self-regulation
	· Ability to regulate own behaviour (learning processes): self-reinforcement/self-punishment

· Individuals continually regulate behaviour by choosing situations exposing them to particular environmental influences and by evaluating own behaviour

· Two basic types of self-regulation, both can operate positively and negatively:

· Internal: peoples subjective evaluation of own behaviour; use standards based on previous experience, self-efficacy, future expectations and values

· External = arranging situation and outcome of behaviour so individuals reward/punish themselves in concrete way

· Self-regulation most important form of learning as it is fundamental to all other types of learning – even where individuals rewarded and punished by external agent, effect  depends on individuals interpretation

· Self-regulation applied to other aspects of behaviour too: Rotter = locus of control; Mischel = relationship between people’s self-regulating systems and willpower in striving towards goals, excellence and success


THE DEVELOPMENT OF THE PERSONALITY

· Individual develops throughout entire lifespan and continually learns new and modified behaviours ~ focus = how behaviour develops
· No distinguished developmental stages, nor description of developmental process ~ development simply ongoing process of change resulting from interaction between genetic and environmental factors

OPTIMAL DEVELOPMENT

· No specific pronouncement on optimal development

· Deduction: because of emphasis placed on individuals’ ability to regulate behaviour using standards, optimally developed people are able to recognise and take account of factors relevant to effective functioning, even though relatively complex, and succeed in producing behaviour meeting own standards; also have realistic self-efficacy perception: neither overestimate nor underestimate own abilities

· Largely the environment, particularly the social and cultural environment, determines what individual regards as desirable and valuable – implies characteristics of optimally developed person can’t be spelt out in absolute sense

VIEWS ON PSYCHOPATHOLOGY

· Pathological behaviour learnt, like any other behaviour; SCLP emphasises role of observational learning regarding presence and influence of models, and don’t looking for underlying dynamic causes of psychopathological behaviour and ignore organically based disturbances

· BANDURA: lack of self-efficacy important in development of undesirable behaviours

· SELIGMAN: certain cognitive styles/encoding strategies(pessimism/learnt helplessness) linked to pathological behaviour ~ individuals develop characteristic styles in attempts to explain events in their environment: Explanatory style has 3 bipolar components:
1. External/internal locus of control

2. See situations as either stable or transient

3. Tendency to view matters either globally or in limited way

· Predomination of internal, stable and global components tend toward depression

· Predomination of external style inclined to place blame for everything on other people or circumstances (paranoia)
· Emphasis placed on cognitive elements in causation of psychological disturbances means SCL therapy frequently focuses on changing individuals unhealthy expectancy patterns and encoding strategies, and increasing self-efficacy

PSYCHOTHERAPY

· Basic purpose of SCL therapy improve clients’ functioning in type of situation they find problematic

· Attempt to teach clients more effective cognitive styles and to improve self-efficacy

· Therapeutic techniques associated with approach relatively brief and therefore economical; can be used with individuals and groups; linked with various other techniques; lay persons can be taught to use them so can cope without help of a therapist

· Obvious form of therapy is modelling: model demonstrates desired behaviour to client (applied in variety of ways)
· Model can play role of someone who learning behaviour concerned ~ easier to identify with someone learning and also provides with information on various steps in learning process

· Effective to use modelling in conjunction with systematic desensitisation; further enhancement by combining it with direct reinforcement of client’s behaviour - client observes model performing desired behaviour, encouraged to reproduce and rewarded when does

· Can also be encouraged to use covert modelling: imagine other person performing desired behaviour

· Stress inoculation: taught various ways of dealing with stress – practice on their own and use: learn correct breathing and muscle relaxation techniques

· MAHONEY and THORESEN: developed method whereby individuals can become own therapists ~ in accordance with self-regulation principle: plan environment so they reward and punish own behaviour according to contract

· BECK’s cognitive therapy: treating depression ~ depression caused by negative thinking and assumptions ~ teaching clients to see relationship between negative cognitions and melancholy feelings and replacing negative ideas with more realistic thinking

THE INTERPRETATION AND HANDLING OF AGGRESSION

· Behaviour that develops from inborn and acquired behaviour patterns in lifelong process in which direct experience, observational learning and self-regulation all play part 

· Most important aspects of developmental process:

· Potentially aggressive models of behaviour part of the behavioural repertoire of each individual

· Chances specific aggressive responses repeated increase when rewarding consequences ~ important to start curbing aggression at early age

· New aggressive responses learnt, particularly through observing aggressive models: low level aggression such as cursing, bullying, vandalism, threats and insults, can grow into high-level aggression such as murder ~ therefore imperative to attend to curbing low-level aggression

· Likelihood acquired aggressive responses performed depends on expectancies regarding results of behaviour, self-efficacy, individuals interpretation of situations, self-regulating strategies and values

· Aggressive responses provoked by unpleasant stimuli such as pain, frustration, belittlement etc

· Persistence in aggressive behaviour regulated by its results, rewarding outcomes strengthen probability behaviour repeated

· Regulation of aggressive behaviour complex function of interaction between  person, situation and behaviour

· Individual’s contributions to interaction depend on total development up to then ~ development determines which aggressive responses already in behavioural repertoire, what their generalised expectancy patterns are, and what standards and values use in evaluating the expected outcomes of their own behaviour

· Interpretation and research has several implications for handling of aggression (contribution made to influence of media violence) ~ finding that observed aggressive behaviour is remembered and can be reproduced on request underlines importance that media should be planned and controlled
· Behaviour always result of interaction between person and situation ~ aggression not under exclusive control of environment and considerable individual differences in how people react to violent exhibitions
· Since aggressive behaviour influenced by such wide range of factors, difficult to control it fully or eliminate from society by means of simple measures

· Bandura and co-researchers investigated socio-cognitive, self-regulatory mechanisms governing transgressive behaviour: perceived academic and self-regulatory efficacy deterred transgressiveness both directly and by fostering pro-socialness and ability to apply moral self-sanctions for harmful conduct

· Research conducted at UNISA points towards importance of developing realistic academic self-efficacy beliefs in line with accepted academic criteria and guarding against development of unrealistically high self-efficacy beliefs

· SCL theory does not offer easy solution to aggression as social problem but places responsibility where it belongs: with individual member of society especially with leaders and others who can exercise influence in social contexts
